Abstract-This paper investigates the speaking and communication tasks in EFL textbooks in Saudi Arabia by means of corpus analysis. This analysis explores the extent to which the speaking tasks provided in Saudi EFL textbooks are communicatively incompetent, and is important due to the unsatisfactory, limited levels achieved by many learners of English at most educational stages, specifically primary, intermediate, and secondary. The reason for the poor oral skills among many EFL learners is due to the absence of authentic language learning tasks in a wide range of situations. The techniques used to detect the range of communicative tasks are based on sketching and retrieving the n-grams of in pairs and the verbal collocates say, talk, tell, ask, and discuss in a span of n = 2 ≤ ≥ 2. The experimental analysis driven from the intended textbooks shows that speaking tasks lack reasonable distributions of everyday communication examples and speaking/communicative situations.
consuming and requires high-level linguistic competence and verbal proficiency along with other personal characteristics such as self-confidence. Therefore, this research addresses three questions:
• What are the communicative competencies/proficiencies served in Saudi EFL textbooks?
• How are they distributed? And to what extent are EFL textbooks used in Saudi schools covering speaking tasks?
II. REVIEWING THE LITERATURE
A
. An Overview of Speaking Teaching/Learning
The domination of English as a second or foreign language (ESL/EFL) is undoubtedly increasing worldwide. Yet, when it comes to its use, the English language remains a hurdle for many learners, particularly in settings that require speaking and oral communication. Numerous theoretical perspectives have become supportive of the teaching and learning of speaking and the spoken genre. Two of the principal voices in this field belong to Vygotsky and Bruner, particularly in terms of so-called scaffolding and the Zone of Proximal Development (ZPD) (Lantolf & Appel, 1994; Lantolf, 2000) . According to the Vygotskian's socio-cultural theory, human cognitive development is a socially positioned activity which allows mediation to occur (Vygotsky, 1978a) . Mediation underlines the assumption that knowledge is processed through negotiation and the facilitation of others to develop cognitive and problem-based learning abilities (Swain & Lapkin, 2002) . Scaffolding is a joint mutual engagement of action that aims to achieve collaboration and interaction (Wood, 1988) . Machado (2000) confirmed the constructive role of peer-to-peer and expert-to-novice (with the expert often the instructor) scaffolding during the practice stages of spoken tasks. Indeed, scaffolding contributes to the establishment of meaning and dialogue with the self and others (McCarthy & O'Keeffe, 2004) , and the aim of speaking practice is to improve learners' oral production along with maximizing their linguistic skills.
In traditional methodology approaches such as the grammar-translation method, there is a clear emphasis on reading texts, which are translated from the first language to the second language and vice versa. However, Bygate (2009) shows that speaking can also be a channel between learners and instructors through which learners can practice language by using imitation for language development. This means that speaking is the avenue to articulate emotions, ideas, requests and apologies in order to illustrate the various functions of language. Talley and Hui-ling (2014) reported that learners should be informed that speaking and communication are of greater importance than simply having knowledge of the grammar when conversing with other learners. Having a conversation is often considered synonymous with developing one's speaking skill. Furthermore, speaking is a socially oriented process aimed at creating meaning through the phases of producing, receiving, and processing information. In this regard, Gilakjani (2016) highlighted speaking as the pathway to interact with others everywhere and every day.
The term "speaking" can be defined in various ways, depending on whether the focus is on its form, in other words the grammar, or whether it is understood more broadly by its communicative function apart from its syntactic or prosodic features. Chaney and Burk (1998) argue that speaking is the development of sharing meaning by using verbal and non-verbal symbols in different settings. In fact, speaking is a demanding skill as it involves vowel reduction, elision, slang, and idioms along with other phenomena such as stress, intonation, and rhythm, all of which can make the production of good spoken language difficult to process (Lazaraton, 2001 ).
Speaking remains a crucial skill, as shown by Leong and Ahmadi (2017) , since it cannot be separated from other language skills and contributes to helping learners to enhance their lexical, grammatical, and writing skills. Furthermore, practicing speaking in language learning classes usually adheres to the following stages: preparation, presentation, practice, evaluation, and finally extension. It seems that speaking usually seeks a balance between fluency and accuracy. Fluency relates the use of linking words and phrases in sentences to ensure that language production is coherent, whereas accuracy focuses on the precision of which the language is produced, including grammatical structure and pronunciation (Hedge, 2000) . Cognitive complexity has also been considered as a determiner for uttered spoken production (Robinson, 2001 ). Yuan and Ellis (2003) emphasize the role of deliberate planning prior to speaking as a promoter of accuracy and complexity. Furthermore, engagement in small talk in the target language to create a sense of social communication is a practical step for the development of spoken interaction (Shumin, 2002) . The reason for this is that such interactional negotiations can result in valuable output/speaking; i.e., explaining views, defending opinions, or contributing ideas to certain phenomena.
In the field of teaching and learning, speaking involves numerous cognitive processes that are more than simply expressing words, but also include conveying meaningful messages orally (Leong & Ahmadi, 2017) . Speaking tasks may result in negative side effects, as second/foreign language learners may feel nervous when speaking in the target language. Sources of this anxiety when speaking in the target language include the fear of criticism by others in contexts such as in-class participations and also a lack of confidence in their ability to communicate with others, also known as communication apprehension (Yalçın & Inceç ay, 2014) . For that reason, Richard-Amato (1996) proposed four strategies for language learners wishing to enhance their speaking abilities in English: learners should carefully think about what they are going to say beforehand; learners should consider the structures they will use in advance; learners should not be too worried about making mistakes; and learners should use repetition, gestures, synonyms, and definitions when they are not understood by others.
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B. EFL Textbooks and Culture
A textbook (or coursebook) is a guide map used for the study of a particular subject. A textbook represents the crucial component of the teaching process and functions as a standard model for classroom practice (Nunan, 1988) . Richards (2014) also considered the coursebook as the main resource used by numerous language teachers worldwide, with the analysis of textbooks affording instructors the opportunity to make a decision regarding appropriate and inappropriate materials. English as a foreign language (EFL) textbooks direct L2/FL instructors through various stages of pedagogy to achieve their educational and linguistic goals. As far as the tasks in textbooks are concerned, Granger (1998) states that textbooks should be based on authentic native English. Teaching materials may include events, incidents and actions that embody certain experiences, as this will help learners to construct cognitive and linguistic knowledge. A textbook that includes a teacher's guide and student's workbook save instructors' time, since these resources contain various ideas for the incorporation of the text into classes and the kinds of supplementary tasks or homework that can be given, as well as a sample of tests and quizzes (Nordlund, 2016) .
The analysis of EFL textbooks has become an integral part of the process of teaching and learning English as a foreign language. The purpose of textbooks analysis is to examine the effects of the teaching materials, including tasks and how suitable they are for learners (Tomlinson et al. 2001 ). This was supported by Ellis (1997) , who drew attention to the value of predictive analysis (before the implementation) and retrospective analysis (after the implementation) of the course. Generally speaking, effective textbooks feature specific qualities: stimulating learners' interest, recapping previous learning, preparing for what will be learned later on, explaining new content, providing clear and relevant strategies for learning, providing learning tasks, and supporting learners to monitor their progress (Richards, 2014) . Furthermore, Harwood (2010) highlights two fundamental issues related to the analysis of EFL textbooks: the authenticity of the language used and the representation of the content provided.
One of the critical issues relevant to EFL textbooks is culture. Nieto (2010) defines culture as a joint worldview of common history, geographic location, language, social class, and religion. It is also seen as mutual agreement between the members of a certain society who share similar values, rules, role expectations, and meanings. Accordingly, Aldera (2017, p. 221) formulated his thoughts on culture as "the relationship between its beliefs, values, behavior, and communication" and also as "a collective achievement of the arts and manifestations of the human intellect". Such textbooks should reinforce the root culture among learners, so to avoid any kind of division of local culture. Gray (2010) found that reaching a consensus on the amount of cultural content to be included in textbooks should be decided by the locals as well as considering learners' backgrounds and their native norms and values. Prodromou (1992) supported the so-called cross-cultural approach in EFL textbooks, which emphasizes a comparison and contrast between the native "local" culture and the target "other/international" culture. Several EFL textbooks which are widely used have been criticized for the language used in general and for speaking tasks in particular (Nordlund, 2016) . Such criticism extends to describing speaking tasks as lacking in authenticity and naturalness (Tyler, 2012) and also lacking in satisfactory models for spoken grammar and realistic language use (Gilmore, 2007) .
Not only does the lack of authenticity and naturalness affect the quality of speaking tasks, but there are also other factors that have an impact on tasks aimed at improving oral skills. There is no doubt that there is a constant need to explore factors that affect the teaching and learning of speaking and the potential ways that low-level English language learners can enhance their spoken language abilities. Ur (1996) argued that there are several factors that cause difficulties in the practice of speaking and communication; these include lack of motivation, unwillingness to accept personal mistakes, and unequal opportunities for participation among learners. Motivation plays a key role in overcoming such difficulties. Littlewood (1998, p. 53) confirmed that motivation is "the crucial force which determines whether a learner embarks on a task at all, how much energy he devotes to it, and how long he perseveres". Dil (2009) also found that anxiety and unwillingness during the process of speaking in English are considered among the biggest constraints affecting the learning of speaking and communication in English.
Al-Seghayer (2014) identified four constraints affecting English language teaching and learning in Saudi Arabia. Such constraints include: beliefs constraints, such as an inadequacy in learners' preparation in English; curriculum constraints, such as limited learning materials; pedagogical constraints, such as inappropriate teaching methods; and administration constraints, such as limited local and international partnerships with specialized centers. Similar factors have been observed by Tuan and Mai (2015) , whose findings showed that lack of topical knowledge, use of mother tongue (first language), and low or limited participation are all issues that have a negative impact on learners' speaking ability. This is consistent with the work of Gani et al. (2015) , who found that successful students put most emphasis on four areas to enhance their speaking skills: stating ideas and opinions, making requests and questions, responding to other people's perspectives, and supporting their arguments.
C. Communicative Language Teaching (CLT)
CLT has become a major language teaching approach due to the fact that it centers on speaking and communication practice. Consistent with socio-cultural theory, CLT is regarded as a social tool and a meditational technique to help individuals to practice speaking and communication (Vygotsky, 1978b) . Larsen-Freeman (2000) stated that the CLT approach seeks to develop meaning among language learners as well as their competence in using linguistic knowledge in real-life situations. This approach considers linguistic competence as a sub-component, along with the ability to
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convey meaning appropriately according to various social settings. Initially, CLT started as a theory of communication, but later became incorporated as an approach in EFL textbooks. Since 1988, Nunan has asserted that CLT should be reflected not just in syllabus plans, but also in classroom tasks, classroom interactions and tests. From a CLT perspective: language learning success is to be assessed neither in terms of accurate grammar and pronunciation for their own sake, nor in terms of explicit knowledge of the rules, but by the ability to do things with the language, appropriately, fluently and effectively' (Cook, 2003, p. 36) CLT emphasizes the use of communicative language, including knowledge of language functions and appropriateness of expressions, for authentic tasks (Johnson and Johnson, 1998) . In light of this view, there is a focus on authenticity, spontaneity, and using functional language so as to augment learners' communicative fluency (Chambers, 2012) . This argument is supported by Wong (2005) , who advocated that a CLT approach contributes to practice and participation in a second or foreign language in realistic speaking contexts, and also argued that patterned practice and explicit grammar knowledge should be minimized. In view of that, the approach aims to boost learners' communicative competence and performance (Richards and Rodgers, 2014) , and learners are expected to be accountable for initiating, responding, managing, and negotiating during conversation (Talley and Hui-ling, 2014).
As far as speaking skill is concerned, Nunan (2003) suggests six categories of speaking performance in EFL settings: imitative, intensive, responsive, transactional, interpersonal, and extensive. The last three categories aim to establish dialogue and monologue (interaction) with instructors and peers. This indicates that rote learning, which includes imitation and memorization, should be minimized, and further concentration should be placed on extended monologues and communication. It is supported by Pourhosein Gilakjani (2016), who confirms that speaking is the pathway to interacting every day and everywhere. Informative speaking and communicative tasks are those socially oriented and meaningful tasks which focus on input, production, and information processing/feedback (Talley and Hui-ling, 2014). Accordingly, it is suggested to design various types of interactive communicative speaking tasks, including small-group or team-based oral work, full-class discussion, in-class debates, and individual or group reflection.
The designing of tasks should be based on three criteria: authenticity of topics, language level, and cognitive needs of learners. Current EFL textbooks may have also more problem-based, information-gap, role-play, or opinion-exchange tasks. Speaking tasks should focus on cultural elements, as culture is the carrier of language; they should be designed based on what is known as a cross-cultural approach (Prodromou, 1992) . Gray (2010) , in his analysis of EFL textbooks, has found that some textbooks are mostly lacking in cultural elements for speaking and communicative tasks. Such cultural elements need to be determined by instructors and local learners and by considering their needs.
Speaking tasks should also achieve linguistic competence along with intercultural competence (Byram, 2009; Yang & Fleming, 2013) . As a result, speaking demands a communicative approach that targets successful integration of implicit and explicit learning tasks, along with teaching methods, into the EFL textbook. In EFL communicative settings, it is strongly recommended that learners be placed in situational transactions and role-play tasks; consequently, learners are expected to deal with others through output, that is, speaking (Crookall & Oxford, 1991) . This output is usually composed of united words, phrases, and sentences so as to achieve meaningful discourse. Thus, the changes in such environments may affect humans' thought processes, which are reflected in the development of language acquisition involving communication and its relevant speaking skill.
The notion of communicative competence has been extensively described by Canale and Swain (1980) in their influential model. They argue that communicative competence comprises four categories: grammatical competence, referring to learners' knowledge of various linguistic aspects; sociolinguistic competence, which involves several linguistic uses in their social contexts; discourse competence, which implies the ability to use language adequately for forming meaningful utterances; and strategic competence, the ability to navigate and deal with communication properly. Weir (1990) contends that communicative language consists of language competence, strategic competence, and psychological mechanisms.
Furthermore, the communicative approach has put significant emphasis on target language learning and culture, i.e. "foreign language learning as enculturation" (Alptekin, 2002) . As stated earlier, Kramsch (1993) clarified that learners construct expectations based on their actual experiences, which are often formed by local cultures. Accordingly, Alptekin (2002) argues that communicative competence is based on authenticity and representation of reality; nevertheless, this is encompassed by two challenges: teaching the English language is always inseparable from its main culture, leading to minimizing the role of the native language culture, and there is a constant preference for monolingual native speaker norms.
In fact, the role of teaching the English language has been dramatically transformed, from its limited focus on linguistic competence to communicative competence, and finally to intercultural competence (Yang & Fleming, 2013) . Byram (2009) invented the model of intercultural competence, which consists of knowledge, attitudes, skills of discovery, skills of interpreting, and critical cultural awareness. Several studies have found that intercultural communicative competence (ICC) is effective for the development of linguistic choices (Borghetti, 2013) . Reid (2015) indicates that ICC can be enhanced through actual practice-related tasks which clarify identity and other comparable aspects of culture. Although ICC in the national curriculum is considered crucial, Europublic (2006) found that such 1304 JOURNAL OF LANGUAGE TEACHING AND RESEARCH materials, and the tasks included, are designed according to the Common European Framework of Reference (CEFR), with less emphasis on the development of ICC.
III. TOOLS OF PROCESSING EFL TEXTBOOKS: WHICH OF WHICH?
Saudi EFL textbooks analyzed in the present study were designed in 2016 onwards. EFL is taught from the 4 th grade. The number of textbooks designed for the Saudi K-12 schools from the 4 th grade to the 12 th grade is 57, each of which is provided in print and in a readable and searchable PDF format. The latter allows for resaving the files in other formats in order to process them in any computer software tools built for processing. Tables 1, 2 , and 3 show the titles of the textbooks, the number of pages, and the basic statistics of words. The stand-alone corpus processing tools found in the literature and applications of corpus linguistics are as follows: Sketch Engine ( In processing Saudi EFL textbooks for the purpose of the present study, we use GraphColl (version 1.0.0). It has built-in LancsBox tools (Brezina et al., 2015) , which are also used to extract the collocates that identify the types/topics of the nodal item in pairs in the speaking tasks. For the purpose of this study, the technique used to detect the communication tasks in the Saudi EFL textbooks was to process all 57 files by detecting the phrase in pairs. This phrase is used in textbooks in all the tasks that ask learners to use English practically (See appendices 1, 2, and 3 for the top 30 results of the key word in pairs). Any symbols and pronunciation marks were removed from the texts in the Saudi EFL textbooks, via R programming language, in order to gain better results of the word frequencies relevant to the speaking tasks. This justifies the absence of the apostrophes as in "I m" and "Andys," which are "I'm" and "Andy's" in the original texts. After these steps, the data were regarded as solid enough to be thoroughly analyzed, and will be discussed in the next section for the purpose of answering the questions formulated in this article.
IV. RESULTS AND DISCUSSIONS
The results were extracted by GraphColl tools (appendix 4), allowing for the detection of the collocates that are relevant to the task of in pairs designed to practice speaking skills in the Saudi EFL textbooks. These verbal collocations are say (Table 5) , talk (Table 6) , tell (Table 7) , ask (Table 8) , and discuss (Table 9) , which were found to be associated with the node in pairs in a span of n = 2 ≤ ≥ 2 ( Table 4 ). The next step was to detect the content words collocated with those verbal collocations in order to identify the types/topics of speaking activities.
As shown in Table 4 , the collocate say is ranked at the top, which means it has the strongest association of the various collocates (2559.0). A comparison of the target verbal collocations indicate that there are more occurrences of say, talk, and ask than discuss and tell in this type of corpus of EFL textbooks. 
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As demonstrated in Table 5 , the majority of tasks related to the collocate say in fact deal with skills irrelevant to speaking and communication, such as listening and reading. Other tasks seem to concentrate more on linking saying with other general skills, such as drawing or coloring something and repeating the basic phrases: hello, goodbye, and sorry. The main topics of such tasks are concerned with food, computer numbers, and names.
Generally speaking, primary EFL textbooks appear to focus on tasks which are centered on memorization, repetition, and drill-and-practice. Bygate (2009) argued that such behaviors may result in learners' gaining improved speaking competence. Consequently, it is evident that using communication tasks from the early stages of learning English is crucial to enhancing a learner's speaking performance. The second target verb in this analysis is talk. As shown in Table 6 , there are various collocations. In alignment with this analysis, it is clear that there are tasks which have tackled authentic topics that are relevant to the learners and their past and future experiences. Those topics include holidays, free time, career, and shopping, and the tasks place the emphasis on talking about specific events, situations, feelings, places, issues, habits, dreams, and pictures. Yet, most of the tasks demonstrated the least frequent collocates. Gilmore (2007) and Tyler (2012) claim that speaking` tasks will lose meaningfulness when naturalness in language use and authenticity are disregarded.
The analysis has shown that several speaking-related tasks in intermediate and higher-level EFL textbooks focus on requesting EFL learners to talk about, and sometimes to describe, things such as a picture and house. The analysis has also exposed the need for more opportunities to keep learners engaged in interactive speaking situations. The third target verb is tell. The collocates of this verb are much fewer than of the previous two verbs (only 17 collocates). The data have shown that relevant collocates refer to sound speaking and communicative tasks that involve telling stories/news to friends or other people, but occur at low frequencies (ranging between 32.0, 7.0 and 8.0). Such task types encourage learners to tell others about a certain experience or tell a story to their friends and/or general audience. Such tasks also seem to motivate the learners to speak at the limited level of short conversation and small talk, without it being necessary to interact. In the same sense, Talley and Hui-ling (2014) agree with the usefulness of speaking tasks which are personally oriented and give learners the opportunity to play the following roles: listener, performer, interactor, and negotiator. The most frequent collocations of the fourth target verb, ask, are shown below in Table 8 . Such tasks comprise the following: asking about specific information, asking for advice, asking for clarification, etc. Those tasks have been identified as situational yet infrequent across the textbooks (with low frequency statistics: 27.0, 22.0, and 6.0, respectively). In line with Nunan (2003) , such tasks could also promote transactional and interactional types of speaking tasks and communication skills. The collocate discuss is the fifth target verb in this research, as presented in Table 9 , and is considered the least frequently occurring verb. The results show that it is included in tasks which tackle issues related to the engagement of EFL learners in speaking and communication including discussing ideas and sharing opinions, feelings, plans and habits and habits. In this regard, Oradee (2012) suggests that communicative competencies could be achieved through discussion, problem-solving, and storytelling. Nonetheless, such tasks remain inadequate, as their frequency did not exceed 28.0, compared to, for example say (773.0) and talk (871.0). Corpus-driven analysis has shown that the collocate say has the highest level of frequency, compared to the collocate discuss, which has been found to be the lowest. It has been found that a few tasks are constructed based on a communicative and situational basis. Most speaking tasks seemed to be distributed randomly, without fully taking into account the scenes of situational performance and also without considering the logical consequences of the Englishesworld ontology. Furthermore, based on the Saudi EFL textbooks that have been investigated, it was evident that there is a need for the inclusion of more communicative tasks to ensure EFL learners to interact and communicate their ideas with peers in English and a wide variety of topics. Lastly, the data also revealed that the majority of tasks are built as one-way rather than reciprocal. 
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APPENDIX
